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Introduction

In reCent years much time, effort, and money has been spent

exploring methods of teaching the basic skills of reading; yet, the

important question of whether or not a child will read on his own

once he has mastered these skills has received little attention.

Concerning this Charlotte riuck said, HOur schools have failed miserably

in helping boys and girls develop the habit of reading. In many

instances we have developed ga illiterate group of literates--adults

who know haw to read but do nót read. (8:250) Concerned with

the same issue, Harris asked, Of what value is it to develop skillful

readers, if the skill is used to little purpose in adult yearen

(1.0:02)

Some educators investigating the problem of teaching reading

skills to children have been influericed by Snygg and Comb's notion

FILMED FROM BEST AVAILABLE COPY



of the "circular effect of the phenomenal self in relation to

reeding." (4:152) Consequently, numerous studies have been made

of the relationship between children's self-esteem and their

reading achievement. (1, 2, 3, 6, 11, 12, 15, 161 18)

Realizing that positive attitudes toward reading, as well as

lasting habits of reading, do not come about as a result of direct

lessons in the skills of reading, investigators have attempted to

study those conditions which seem to be influential in the formation.

of such positive attitudes. (9) 13, 140 19, 20)

In light of previous research, the present study sought to

investigate the relationship between children's self-esteem and their

attitude toward reading.

Method

Sample

The sample consisted of 476 fourth, fifth, and sixth grade

students who were enrolled in three selected school districts in

northern Illinois, one urban, one suburban, and one rural. From
1

these districts twenty-one classrooms were selected according to

the following criteria: (1) the students were members of self-

contained classrooms; (2) the students were heterogeneously grouped;

and (3) the students were representative of other fourth) fifth, and

sixth grade students in the district. From an examination of Table

1, it can be seen that the sample was evenly distributed in regard

to classification of school, sex, and grade level.
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Instruments

The instruments used in this study were the Coopersmith Self-

Esteem Inventory (SEI) and the San Diego County Inventory of Rending

Attitude (IRA). (7, 17) Both are self-report measures of the paper-

pencil type.

Made up of fifty items, the SEI is concerned with the subject's

self-esteem in relation to his peers (social self..esteem), to his

parents (parental self-esteem), to his school altuation (academic

self-esteem), and to himself (general self-esteem). (6) By means

of the test-retest method, Coopersmith found the reliAbility of

the. SEI to be .880 It was also reported that teacher observations

of the subjects' behavior correlated highly with the SEI scores.

A twenty-five item questionnaire, the IRA, was found to have

a reliability coefficient of .79, obtained by the split halves

method. (17:8) Furthermore, independent teacher judgments of

reading attitude were used as a validity criterion in the construe-

tion of this instrument. (17:8,9)

Procedure

Approval for conducting this investigation was secured from

the superintendents of the selected school districts and each

superinLendent was asked to designate a school that was represen-

tative of those in the district» Further arrangements were made

threugh the principals of the schools for selection of fourth,

fifth, and sixth grade classrooms, as well as scheduling and

testing dates. Each of the twenty-one classes was tested by
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the investigator within a period of three weeks.

Analysis and Findings

The relationship between intermediate-grade children's

reading attitude end their self-esteem was examined by testing

five major hypotheses ard their accompanying four sub-.bypotheses.

For the purpose of this study, the statistIcal method selected

was the Pearson product-inoment correlation technique, with the

level of significance for rejecting the null hypotheses set at

605e

As can be seen in Table 2, the correlations of the scores

received on the IRA and the scores obtained on the SEI0 Si, S2,

53, and S4 were all significant at the X001 level. Therefore,

the five major hypotheses were rejected. That is, there were

significant positive correlations between the expressed attitudes

toward reading of these children and their total, general, social,

parental, and academic self-esteem.

Table 2

Correlations Between IRA and SEI,
S2, S3, and 34 for the Total Group

Variable

1.1=1.14.1111.110....mmliMellw.maiNINOWIIIINIIMMENNO111110.0101111.01mMIOPM.10014

= 476
ablill=140.1/111111.4.11111111...M.P..0011.

Total Self-Esteem (SEI) .273***

General Self-Esteem (Si)

Social Self-Esteem (S2) .2.6648"

Parental Self-Esteem (S3) .2134m*

Academic Self-Esteem (S)4) .3584 '*

imdignilicant Tr7717Te'lveLII""1""----
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The first group of Emb- hypotheses stated that, regardless

of sex, no relationship existed between the scores received on

the IRA and those received on the total SEI and its four sub-

scales,

As shown in Table 3, when the boys' and girls' scores were

considered separately, it was /ound that the IRA scores correlated

significantly with the SEI scores and its four subscales, Since

all these correlations were significant at the 05 level or better,

this group of sub- hypotheses was also rejected.

Table 3

Correlations Between IRA and SEI
Si, S2, S3, and 54 for Each Sex

Variable Boys (N m 230) Girls (N m 2)46)00~NOM
.260***

.203414*

.128*'

.1%414

.3404"

.3)43***

.247***

.2004814

.308***

.3824"

***Significant at the .001 level.
**Agnificant at the .01 level.
*Significant at the .05 level.

The second group of sub-hypotheses tested the relationship

in terms of the subjects' grade level. As can be seen in Table 4)
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there was a significant relationship between the IRA scores and

and the total, general, and academic scores, regardless of grade

level. However, this was not t:le in the case of the IRA scores

and the social and parental scores. Therefore, these two subhypotheses

were accepted. It should also be noted at this point that the scores

received by the fifth graders have consistently high correlations.

Table 4

Correlations Between IRA and SEI,
Sl, S2) 53, and 54, for Each Grade Level

41.111MWMOMMOM N=.16 NIIIMO...NMMIIM.411.011~m~0=1//......morrommml.d....

Variable Grade 4 (N = 148) Grade 5 (N m 180) Grade 6 (Nm= 148)

SEI

S2

S3

Si4

.161*

.093

.123

.30948H

4350***

4258***

.243"

.260481."

4224881.

.241**

.146*

.152*

.249***

.286***

***Significant at the .001 level.
**Significant at the .01 level.
*Significant at the .05 level.

The third group of subhypotheses were formulated to test the

correlations in terms of the subjects' sex and grrde level, Table 5

indicates that the IRA scores were significany related to the

total scores end to the academic, scores; thus, these two sub.

hypotheses were rejected. Since the correlations between the
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IRA scores and the other subscales were not consistent over grade

level and sex, the null sub-hypotheses in these cases were accepted.

When the scores were considered in terms of classification

of school, grade level, and sex, none of these correlations were

consistently significant over each of these factors. Therefore,

each of the null sub-hypotheses were accepted. However, Tables 6,

7, and 8 do provide some indication of trends.

Summary and Discussion

Within the limitations of this study, it has been demonstrated

that: (l) The intermediate-grade child's attitude toward reading is

pos itively related to his self-esteem. (2) Perceptions boys have

of themselves in relation to their peers and their parents seems

less related to their attitude toward reading than do their general

and academic self-esteem. (3) Fifth grade is the level at which all

the correlations are most highly significant, (4) At each grade

level and for each sex the perceptions the child has of himself in

the academic setting is significantly related to his attitude toward

reading.

Though the claim is not made for a perfect cause-and-effect

relationship, it can be seen that these findings have serious

implications for the teaching of reading to intermediate-grade

children, If a child feels personal inadequacy when involved in the

academic setting, it is highly improbable that he will have



T
a
b
l
e
 
7

C
o
r
r
e
l
a
t
i
o
n
s
 
B
e
t
w
e
e
n
 
I
R
A
 
a
n
d
 
S
E
I
,

S
l
 
S
2
,
 
5
3
,
 
a
n
d
 
s
4
 
f
o
r
 
U
r
b
a
n
 
S
u
b
j
e
c
t
s
,
 
b
y

G
r
a
d
e
 
a
n
d
 
S
e
x

V
a
r
i
a
b
l
e

G
r
a
d
e
 
h

B
o
y
s
 
(
f
 
=
 
2
9
)

G
i
r
l
s
 
(
N
 
=
=
 
2
3
)

.
2
9
3

.0
33

S
E
I

S
i

.
2
4
0

.1
06

3
2

.
1
9
6

-
.
0
5
3

S
3

.
0
4
D

-
.
1
8
3

s
i
t

.
0
9
6

G
r
a
d
e
 
5

G
r
a
d
e
 
6

B
a
y
s
 
(
f
f
 
=
 
2
2
)

G
i
r
l
s
 
(
R
 
=
 
3
2
)

B
o
y
s
 
0
4
=
2
3

G
i
r
l
s
 
(
R
 
=
 
3
5
)

.
4
3
8
*

.
5
0
9
4
8
'
-

_
.
0
1
9

.
2
8
0

.
5
2
9
*

.
6
6
0
*
*
*

.
5
1
3
*
*
*

.
2
0
1

.
3
5
4
*

.
3
1
3

.
2
4
4

.
2
9
2

-
.
1
2
0

- 
03

9

-
.
0
2
4

a
l
 
f
p

-.
01

34

*
*
*
S
i
g
n
i
f
i
c
a
n
t
 
a
t
 
t
h
e
 
.
0
0
1
 
l
e
v
e
l
.

*
*
S
i
g
n
i
f
i
c
a
n
t
 
a
t
 
t
h
e
 
.
0
1
 
l
e
v
e
l
.

3
E
S
i
g
n
i
f
i
c
a
n
t
 
a
t
 
t
h
e
 
.
0
5
 
l
e
v
e
l
.
.

0



T
a
b
l
e
 
8

C
o
r
r
e
l
a
t
i
o
n
s
 
B
e
t
w
e
e
n
 
I
R
A
 
a
n
d
 
S
E
I
,

S
3
,

a
n
d
 
s
i
t
 
f
o
r
 
S
u
b
u
r
b
a
n
 
S
u
b
j
e
c
t
s
,
 
b
y
 
G
r
a
d
e
 
a
n
d
 
S
e
x

G
r
a
d
e
 
4

G
r
a
d
e
 
5

G
r
a
d
e
 
6

G
i
r
l
s
 
(
L
i
 
=
 
2
3
)

B
q
y
s
 
(
N
 
=
 
3
0
)

G
i
r
l
s
 
(
f
f
 
=
 
3
1
)

B
o
y
s
 
(
N
 
=
 
1
9
)

G
i
r
l
s
 
(
N
 
=
 
2
7
)

V
a
r
i
a
b
l
e

B
o
y
s
 
(
f
f
 
=
 
2
9
)

S
E
I

.
2
5
3

S
i

.
2
0
5

S
2

.
1
3
1

S
3

.3
83

*

S
4

.
1
6
7

.
4
9
1
*
3
1
.

.
3
7
9
*

.
4
9
5
*
*

.
4
8
6
*

.
6
0
2
*
*
'
"

.
5
0
0
*
*

.
3
0
3

.
3
6
8
*

.
5
6
0
*
*

.
5
3
6
1
*

.
1
9
8

.
2
1
3

.
5
8
2
*
*
*

.
3
6
1

.
2
6
4

M
.-

.L

.
3
0
9

.
2
5
9

.
2
4
2

.
3
9
6
*

.
4
9
1
-
-

.
1
5
8

. 14
 7

 1
4:

*'
''

. 4
71

t4
8

.
0
9
2

.
6
6
1
*
*

i
w
i
S
i
g
n
i
f
i
c
a
n
t
 
a
t
 
t
h
e
 
.
0
0
1
 
l
e
v
e
l
.

.
*
*
S
i
e
r
i
f
i
c
a
n
t
 
a
t
 
t
h
e
 
.
0
1
 
l
e
v
e
l
.

'
S
i
g
n
i
f
i
c
a
n
t
 
a
t
 
t
h
e
 
.
0
5
 
l
e
v
e
l
,
,



T
a
b
l
e
 
9

C
o
r
r
e
l
a
t
i
o
n
s
 
B
e
t
w
e
e
n
 
I
R
A
 
a
n
d
 
S
E
I
,

S
1
2
S
2
2

3
,

a
n
d
 
s
i
t
 
f
o
r
 
R
u
r
a
l
 
S
u
b
j
e
c
t
s
,
 
b
y
G
r
a
d
e
 
a
n
d
 
S
e
x

G
r
a
d
e
 
4

G
r
a
d
e
 
5

G
r
a
d
e
 
6

V
a
r
i
a
b
l
e

B
o
y
s
 
(
N
 
=
 
2
6
)

G
i
r
l
s
 
(
g
 
=
 
2
1
)

B
a
y
s
 
(
N
 
=
 
3
0
)

G
i
r
l
s
 
(
N
 
=
 
3
5
)

B
o
y
s
 
(
M
 
=
 
2
5
)

G
i
r
l
s
 
(
N
=
 
1
9
)

S
E
I

.
2
9
8

.
2
2
3

s
2

-
.
0
0
5

3
.
2
3
9

S
h

.
4
2
1
*

.
5
1
6
*
*

.6
30

.
0
6
1

.
4
1
1
'

.
6
2
1
*

.
4
6
6

.
0
7
2

.
3
9
4
*

.
3
1
9

-
.
0
3
6

.
4
2
:

.
6
2
0
-
-

.
3
0
9

.
2
9
7
*

.
0
9
6

.
5
1
4
*
*

.
3
9
r

.
0
1
0

.
4
0
6
*
*

.
5
1
1
*
*

.
5
2
3
*

4
'
.
*
*
S
i
g
n
i
f
i
c
a
n
t
 
a
t
 
t
h
e
 
.
0
0
1
 
l
e
v
e
l
.

'
*
*
S
i
g
n
i
f
i
c
a
n
t
 
a
t
 
t
h
e
 
.
0
1
 
l
e
v
e
l
.

l
'
e
a
g
n
i
f
i
c
a
n
t
 
a
t
 
t
h
e
 
.
0
5
 
l
e
v
e
l
.



13

developed favorable attitudes toward those curricular subjects

which pose a threat to his self.image. Time and again reading has

functioned in this capacity. Therefore, it is the responsibility

of the reading teacher to develcp not only a worthwhile program in

reading) but also a program in whioh the child oan realize his

worth.

1.3
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Abstract

Bibliography A Study of the Relationship Between Intermediate-

Grade Children's Self-Esteem and Their Attitude

Toward ReadIng
Margaret A. Hutchison
Morningside College, Sioux City, Iowa

Purpose

Methods

Investigates the relationship between the self-

esteem of selected groups of intermediate-grade
children and their attitude toward reading, in

terms of the subjects' sex, grade level, class-

ification of school, and specified combinations

of these factors

The data were collected by means of two self.
report instruments, the Coopersmith Self-Esteem
Inventory (SEI) and the San Diego County Inventory
of Reading Attitude (IRA). Both instruments were

administered by the investigator within a three

week period during April, 1971. Using the Pearson

product-moment correlation technique, the subjects!

scores on the SEI and its four subscales were

correlated with their scores on the IRA.

Conclusions Statistical analysis of the data revealed that

self-esteem was related to attitude towtrd reading.

Furthermore, the perceptions children had of them-

selves in regard to the school setting were highly

correlated with their attitude toward reading,

regardless of sex and/or grade level. Therefore,

it was recommended that teachers develop reading

programs in which children's worth can be realized..
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